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Special Educational Needs Policy

INTRODUCTION

Legislative changes over recent years emphasise the need for schools to be aware of their responsibility for provision for all children.  The most recent legislative change has been the Special Educational Needs Disability Order (S.E.N.D.O.), which focuses a school’s attention upon the provision and accommodation they make for all children with Special Educational Needs.

Operating in conjunction with this is the Code of Practice legislation, implemented in N. Ireland on 1st September l998.  The fundamental principles of the Code of Practice emphasise the fact that;

· The needs of all pupils, who may have special educational needs, either

     throughout, or at any time during, their school careers, must be addressed;  the

    Code recognises that there is a continuum of needs and a continuum of provision,

    which may be made in a variety of different forms.

· Children with special educational needs require the greatest possible access to a

     broad and balanced education, including the National Curriculum.

· The needs of most pupils will be met in the mainstream and without a statutory

     assessment or statement of special educational needs.  Children with special

     educational needs, including children with statements of special educational needs,

     should, where appropriate, be educated alongside their peers in mainstream

     schools.

AIMS

Bangor Central Primary School aims to meet the intellectual, emotional, social,

physical and spiritual needs of all children and this is encompassed in the following school aims.

School Aims (General)

Children should:

· Develop self confidence and independence in a happy, stimulating and challenging

     environment.

· Experience a caring and disciplined pastoral system

· Be able to communicate clearly, confidently and appropriately

· Learn how to acquire and record information

· Acquire knowledge and understanding of the world, in which we live

· Acquire a reasoned set of attitudes, values and beliefs

School Aims (Specific to Children with Special Educational Needs)

The particular aims which relate to children with S.E.N. are as follows.  We must;

1.  Ensure that a broad, balanced, relevant and differentiated curriculum is common

     to all children within the school.

2.  Develop each child to his/her full potential.

3.  Allow children to develop an appropriate sense of self esteem.

4.  Encourage children to value the opinions and achievements of others.

5.  Enable children to learn at a pace appropriate to their ability.

6.  Promote the development of basic communication, literacy and numeracy skills

     in every child.

7.  Encourage the proper involvement of parents in their children’s learning.

8.  Create a positive learning environment.

9.  Provide a range of appropriate strategies for teaching, learning and assessment.

10. Develop a system of assessment, record-keeping and evaluation.

11. Maintain appropriate records of achievements and profiles of pupils.

12. Promote effective communication between principal, teachers, governors,

     parents and, where appropriate, external agencies.

13. Provide resources to meet the needs of individual children.

14. Provide a pastoral care programme.

IDENTIFICATION

The Warnock Report 1978 highlighted that approximately 20% of children will at some stage in their education have special needs which will require special educational provision to be made for them.

A child has special educational needs if he or she has a learning difficulty which calls for special educational provision to be made for him or her.  This would normally consist of only 2% of the school population and the remaining 18% fall into the category of special needs of a more general nature.

In Bangor Central Integrated Primary School, we recognise that Special Needs may be categorised under the following areas;

1. Cognitive and Learning

· Dyslexia/SpLD

· Dyscalculia

· Dyspraxia/DCD

· Mild Learning Difficulties

· Moderate Learning Difficulties

· Severe Learning Difficulties

· Unspecified

2. Social, Emotional and Behavioural

· SEBD

· ADD/ADHD

3. Communication and Interaction

· Speech and language Difficulties

· Autism

· Aspergers/High Functioning Autism

4. Sensory

· Severe/profound hearing loss

· Mild/moderate hearing loss

· Blind

· Partially sighted

· Multi-sensory impairment 

5. Physical

· Cerebral Palsy

· Spina bifida and/or hydrocephalus

· Muscular dystrophy

· Significant accidental injury

· Other

6. Medical Conditions/Syndromes

· Epilepsy

· Asthma

· Diabetes

· Anaphylaxis

· Down syndrome

· Other medical conditions/syndromes

· Interaction of complex medical needs

· Mental health issues

7. Other

While difficulties in learning may arise from limited cognitive ability, several other factors may contribute to a child having special needs.

Some indicators that a child is experiencing difficulty may include one or a combination of the following;

· The child has a physical disability  e.g. loss of hearing

· The parents have communicated a concern

· The child has difficulty in relationships with peers or adults

· There are behavioural problems

· The child is falling behind his/her peer group

· The child has had a history of special needs

· The child has had a lengthy period of absence

· There are signs of a difficult home background.

Identification of children with difficulties in areas of learning.

We, as a school, will endeavour to identify children with potential or actual learning difficulties as early as possible in their school career.  This will be done through;

· Curriculum based assessment carried out by the teacher

· Standardised tests used in P4-P7

· Whole class screening tests, such as the Cognitive Abilities Test

· In relation to the Revised Curriculum, the Computer Adaptive Test

· Diagnostic and screening tests used by special needs co-ordinator

An awareness of the children’s possible difficulties must be clearly communicated among all the professionals involved with their development.

To ensure effective communication, we in Bangor Central Integrated Primary School are very aware of;

· The input from parents, doctors, health visitors, social workers, speech therapists etc.

· The input from support staff e.g. classroom assistants and peripatetic support teachers.

· Links with feeder schools, primary schools with nursery school and secondary schools with primary schools.

· The input of Educational Psychology during consultation meetings

· Liaison between staff when children move from one year group to another

Nature of Assessment
As early intervention is essential in order to prevent further difficulties, the following arrangements will be made to identify children in Key Stage l.

Primary 1

Curriculum based assessment using check lists of basic skills e.g. fine motor skills, pre-reading and early reading skills, pre number and early number and social interaction. Other checklists are used to chart developmental progression in key areas such as social skills, receptive and expressive language. Screening tests are used when appropriate to check children’s vulnerability to develop reading difficulties, eg. Phonological Abilities Test.

Primary 2

In addition to the ongoing approach adopted in P1, the school administers Middle Infant Screening Tests (M.I.S.T.) (covering listening skills, letter sounds, written vocabulary, phonemic words, sentence dictation, reversals, reading assessment and handwriting)

Primary 3 - 7



      Reading


           Maths

Primary 3

Progress in Eng. 7

N.F.E.R.  Maths  7

     “       4

Progress in Eng  8

N.F.E.R.  Maths 8

     “       5

Progress in Eng  9

N.F.E.R.  Maths 9

     “       6

Progress in Eng 10

N.F.E.R.  Maths 10

     “       7

Progress in Eng 11

N.F.E.R.  Maths  11

Primary 3 – 7
Parallel Spelling Test

Primary 4 - 7  
Group Reading Test (GRT)

Other tests may be used to substantiate these results

The diagnostic assessment of those children emerging from screening tests as children at risk will follow - the criteria for describing a child at risk may vary from year to year.  Over the past 5 years, children with a Standardised Score of 86 or below have been seen for assessment and subsequent intervention.

In addition to this, children who have shown a discrepancy between reasoning, English and Mathematics have been seen for assessment to identify the possibility of a specific learning difficulty.

Standardised Diagnostic Tests Used

Quest - a screening, and diagnostic programme for children with reading and/or number difficulties.

The reading screening test assesses basic word identification skills and reading comprehension and the diagnostic test examines visual and auditory discrimination, basic sight vocabulary and phonics.

Other tests used in school for use as screening instruments are:-

BURT

-   
WORD RECOGNITION TEST

SALFORD      -
SENTENCE COMPLETION TEST

RAVENS
-
COLOURED PROGRESSIVE MATRICES

NEALE
-
READING ACCURACY AND READING COMPREHENSION

NFER

-
Non Verbal




Verbal

P1 - P7

THE CODE OF PRACTICE

Stage 1 

The trigger for stage 1 is the expression of a concern that a child is showing signs of having special educational needs. This can be expressed by any teacher at the school, by a parent, or by another professional, such as a health or social services worker and is supported by evidence.

Roles & Responsibilities

The child’s class teacher has overall responsibility.  He or she should inform or seek advice from the S.E.N.C.O. and consult the child’s parents.  The teacher may also inform the principal.

The child’s teacher will -

· Gather information about the child and make an initial assessment of the child’s

     special educational needs

· Provide special help within the normal curriculum framework, exploring ways in 

     which increased differentiation of classroom work might better meet the needs of 

     the individual child.

· Monitor and review the child’s progress

The S.E.N.C.O. will

· Ensure that the child is included in the school’s S.E.N.  register

· Help the child’s teacher gather information and assess the child’s needs

· Advise and support as necessary those who will teach the child

Other sources of information at Stage 1 include:

From the school
· class records

· National Curriculum attainments

· Records of Achievement

· Reports on the child in school settings

· Observations about the child’s behaviour

· Test results

From the parent
· views on the child’s health and development

· perceptions of the child’s performance, progress and behaviour at school and at 

     
home

· factors contributing to any difficulty

· action the school might take

From the child
· personal  perception of any difficulties

· how they might be addressed

From other sources
· any information already available to the school from health or social services or any other source.

ORGANISATION

The Special Educational Needs Co-ordinator (S.E.N.C.O) is responsible for the development and co-ordination of the support system within the school. Mrs. H. Montgomery is currently S.E.N.C.O. 

The children’s names are included in the school’s S.E.N. Register, which records educational, medical, emotional, behavioural and/or social needs of the children.  This is a confidential document.

Children are withdrawn, if necessary, in small groups as often as the timetable allows.  We also make use of in class support with the younger children.

DUTIES &  RESPONSIBILITIES OF  SENCO.  

1.  Advise and report to the Principal and Senior Management Team on the development, co-ordination and implementation of a whole school policy for Special Needs.

2.  Liaise with the Principal, Heads of Key Stage I and Key Stage II  and class teachers on the identification and assessment of children with Special Needs.

3.  Provide support and advice to colleagues to ensure effective teaching for these children.

4.  Liaise with other Special Needs teachers, in particular, those delivering SpLD and MLD support.

5.  Manage and develop appropriate resources.

6.  Liaise with parents, support services and other agencies.

7.  Review and evaluate the effectiveness of the School’s Special Needs Policy

8.  To liaise with the following agencies; Educational Psychologist, Education Welfare Officer, Clinical Medical Officer, Speech Therapist and Social Services.

9.  Ensure school implementation of S.E.N.D.O. policy.

PARTNERSHIP WITH PARENTS
Bangor Central Integrated Primary School encourages open communication with parents and staff.

Parents are invited to attend parent/teacher interviews in October and February.  Parents will be kept informed of any special provision their child may need and the reasons for such provision.

Parents are expected to contribute constructively to the educational provision being made for their children.

Any concerns that a parent may have about their child’s educational, behavioural, emotional and social progress can be discussed in consultation with the child’s class teacher and the S.E.N.C.O.

Links between parents and primary schools must be established at an early stage, preferably before the child starts school.  In Bangor Central we provide parents with a detailed information booklet and hold a parents’ meeting with our new parents to explain the aims, objectives and routines of the school.  As well as providing an opportunity for our parents to receive information, such contact allows discussion to take place, and for us, as teachers to gain in an informal way, information about each child’s background.

At such meetings our P1 teachers find it helpful to find out:

· the general health of the child and any medication he/she may be receiving

· any illnesses the child may have had, which could affect his/her schooling

· the child’s emotional stability

· the child’s ability to adjust socially (sharing, dependable, polite, plays with other

     
children etc.)

· names and ages of other children in the family

On entering school we consider the following as indications of those children who may require specialist help.

· difficulty in adjusting to the normal routine of school life

· shyness/withdrawn behaviour

· aggressive/disruptive behaviour

· inability to respond to instructions from the teacher

· delayed language development

· poor hand/eye co-ordination

· inability to sequence or retell a story

· inability to answer simple questions about him/herself

· difficulty in grasping early phonological awareness, eg. rhythm and rhyme

· lack of concentration

· lack of co-ordination/balance

STAGE 2

DEVELOPING A WAY FORWARD

Following diagnostic testing, the S.E.N.C.O. will liaise with the class teacher to discuss and determine a suitable programme of remediation.  In some instances the advice of the S.E.E.L.B.  Support Services may be sought.

The parents will be consulted and informed of this process.

Types of Intervention

The school aims to provide a mixture of support for children with special needs through withdrawal and through support teaching as appropriate.

However it is emphasised that where support is provided through withdrawal, there should be a recognition that the pupil is ultimately the responsibility of the class teacher and that therefore there needs to be close liaison between him/her and the special needs teacher, both working on an agreed programme of work.

At Stage 2 the emphasis will be on the creation of an Individual Education Plan (I.E.P.) for those children identified as being in need. The S.E.N.C.O will work in consultation with the class teacher to write the I.E.P.

S.E.N.C.O. takes the lead in assessing the child’s learning difficulties, planning, monitoring and reviewing arrangements made.

S.E.N.C.O. seeks additional data from health, social services or other agencies and agrees appropriate action with parents and the child’s teacher.

An I.E.P. is drawn up, setting out specific learning targets, using materials and resources within the normal classroom setting.

An I.E.P. sets out the nature of the child’s difficulties, any special provision, staff involved including frequency of support, help from parents at home, targets to be achieved in a given time, monitoring and assessment arrangements and date for review.

Parents should be invited to a review of Stage 2 which might take place within a term, talk to parents in person if considering moving a child to Stage 3.

Children may require support in only one area e.g. maths and therefore the focus of the I.E.P. would be in that area only.

Children’s I.E.P.s should be made available to other staff/adults working with the child to ensure consistency in the provision and delivery of the curriculum.

STAGE 3

If strategies employed at Stages 1 and 2 have not been sufficient to meet the child’s needs, the school, by agreement with the parents, may discuss the child’s needs with the Educational Psychologist during a consultation meeting. During this time the best course of action is decided upon. This can be one of the following routes: 

· Remaining at Stage 2

· Referral for a Stage 3 assessment or screening

· Referral to a support service, eg. behaviour, ASD advisory service

· Referral to another service, eg. Clinical Medical Officer, Speech and Language Therapist or Sensory-impaired support service.

Provision at this stage involves advice and support from agencies outside the school.  However, the emphasis is still upon providing support within mainstream schools within the context of the Northern Ireland Curriculum in the normal classroom setting.

On the basis of information and specialist views obtained at this stage, the SEN co-ordinator should draw up a new education plan, set out revised strategies for supporting a child’s progress and arrangements for monitoring and review.

In a small number of cases it may be necessary to withdraw a child for specialist provision.  This withdrawal is a temporary arrangement and the intention is to reintegrate the child as soon as possible.

PROVISION

At Bangor Central Integrated we operate a multi-tier approach to providing for children with Special Educational Needs. Additional provision commences in P2, as it is after an initial settling period in P1 that difficulties become more apparent.









STAGE 4

STATUTORY ASSESSMENT

The needs of the great majority of children with S.E.N. will be met under the school based stages without the statutory involvement of the Board.  In a small minority of cases, however, children’s needs will be such that the Board, working with the school, parents and any other agencies, will need to consider whether a statutory assessment of the child’s special educational needs is necessary.  Stage 4 involves reaching that decision and if appropriate, conducting the assessment.  Statutory assessment will not always lead to a statement.  However when we, as a school, conclude that the child’s needs remain so substantial that they cannot be met effectively within the resources available to us, we request a statutory assessment, submitting the necessary evidence to substantiate our request.

STAGE 5
On receipt of advice from all concerned, the Board will decide whether or not a statement is required.  Where the Board decides that the child’s needs require provision which is additional to or otherwise different from that provided in mainstream schools, it will make a statement.

Children with statements have an Annual Review conducted yearly as a way to ensure the objectives and the targets of the statement remain appropriate. This is conducted with school staff, parents and other professionals.

Where the Board decided not to maintain a statement, it will advise the parents accordingly and consequently of their rights to appeal against the decision to the S.E.N. Tribunal.

At all stages of the Code of Practice our school records will include:

· Background information about the pupil and his/her general ability

· Results of any tests administered

· Reports from other professionals e.g. Educational Psychologist, Medical Officer etc.

· Dates and relevant details of any meeting with parents and outside agencies.

PLANNING

Planning for additional support is informed by a bidirectional flow of information between class teachers and the support teachers. Work is informed by the formative assessment which is integral to each teaching session. 

EVALUATION
Effective provision for children with special educational needs will involve regular monitoring, and evaluation as part of a whole school system of assessment, record keeping, reporting and evaluation.

Pupils have a running record of all tasks and activities to ensure special needs support, class work and homeworks are consolidated by the sharing of targets.

SEN APPENDIXES
Overview of month – illustrating how the three teaching strands are integrated.

	Week 1

Session 1

Session 2

Session 3
	Phonic based practical work

Phonic based work – bridge to formalised recording

Reading book – New story – a read through followed by high frequency word identification work



	Week 2

Session 1

Session 2

Session 3
	Phonic based practical work

Reading book – New story – a read through followed by comprehension exercises

Writing – spelling and sentence work



	Week 3

Session 1

Session 2

Session 3
	Phonic based practical work

Phonic based work – bridge to formalised recording

Reading book – New story – a read through followed by high frequency word identification work



	Week 4

Session 1

Session 2

Session 3
	Phonic based practical work

Reading book – New story – a read through followed by high frequency spelling work

Comprehension




Out of these twelve sessions, six are dedicated to phonology – to offer specialised structured intervention to this core deficit in reading problems.
Phonological Line of Progression

‘say.. identify.. read.. dictate’

Objective 

· Hear, identify, segment and blend phonemes in words;

· Link sound letter pattern;

· Recognise words with common spelling patterns;

· Recognise specific parts of words;

· Recognise and use spelling patterns.

Activities

· Circle sound

· Write sound

· Odd sound out

· Segment sound

Initial Sounds  

d/b  g/j  w/y differentiation

Vowel Sounds

Final Consonant Sounds

Initial Blends

bl
cl
fl
gl
pl
sl

br
cr
dr
fr
gr     pr
tr


ch
ph
wh       sh

sm
sk
sn  
sc 
 sn 
 sp
  

sw  
tw

ou
squ
scr
shr
spl
spr


str
thr




Final Blends and Diagraphs

Ft
ld
lt
mp
nd
ng
nk
nt
sk
st
ll
ff
lk
ss
lf
lth
ct
pt
xt



Vowel Patterns and diagraphs

ee as in creek

ar as in car

ai as in train

oa as in boat

y as in granny

all as in ball

ow as in cow

ea as in leaf

ay as in tray

ir as in bird

oo as in moon

or as in fork

oo as in book

ey as in obey

ey as in key

y as in sky

ow as in show

ought

ture

tion

our as in four

ain

igh

ous

Primary 2 and 3


Small group withdrawal





Mathematics


Additional numeracy work





Literacy


Additional phonics, phonological and word reading support





Primary 4 to 7





Mathematics


For the year 2011/12 additional mathematical support for children within these year groups.





Literacy


Children are banded by reading and spelling age within their year group and withdrawn in small groups of equal ability, see appendix for lesson over view and content.





Outreach Support for children with Specific Literacy Difficulty





Consultation with SENCO and outreach teacher in planning and delivering targets.





Support for children with English as an Additional Language





Small group support from P2-P7 when required.





Moderate Learning Difficulty Outreach Support





Consultation with SENCO and outreach teacher in planning and delivering targets.





CVC Rhyme endings





et	ep	ed	eb	en	em	eg





it	ip	id	ib	in	im	ig





ot	op	od	ob	on	om	og





at	ap	ad	ab	an	am	ag





ut	up	ud	ub	un	um	ug








Rhyme Endings


er	ir	or		ur


ack	eck	ick		ock		uck


uff


all	ell	ill		oll		ull


ass	ess	iss		oss		uss


ang	ing	ong		ung


ash	esh	ish		osh		ush


and	end	ind		ond		und


ank	ink	unk


amp	imp	ump


est	ist	ost		ust


ant	ent	int		ont		unt


ear


ead


ood


ove


ave


ive


old


air


are


le 		al		el


ate		ite		ete


ary		ory		ery


ent		ence


ant		ant


ight 


ain	ane


aid	ade


ale	ail


	














